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requirements for success
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Information
guide

Dear Kindergarten and Pre-Primary
parents,

We are so pleased to introduce Walker
learning in Kindergarten and Pre-Primary
at Al-Ameen College in 2024. There is
plenty of research around play-based
learning and how it enhances children’s
academic and developmental learning
outcomes.

The Walker Learning Apporach
encourages children to be problem
solvers, deep thinkers and creative
learners. It also facilitates the
development of a rich vocabulary as
children discuss, question, hypothesise
and negotiate their learning. The learning
opportunities provided during
Investigations time equip students with
vital skills needed to succeed in their
future schooling and later in adult life.
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Walker Learning Approach
at Al Ameen College

The Walker learning environment at Al-Ameen College is designed to
harness children’s curiosity to develop the children’s knowledge and
understandings of not only the curriculum but much more. In our
classrooms, learning occurs as a natural consequence of all the activities
and experiences children engage in. They will learn academic skills and
concepts but also develop in their social and emotional skills too.

Al-Ameen strives to find the perfect balance between play-based learning
and explicit instruction. As we all need to meet curriculum benchmarks, it is
important to note that play-based learning at Al-Ameen is not free play,
rather it is intentionally planned to link curriculum learning intentions. The
teachers timetable 40 minutes of play-based learning into each day and
within this time multiple curriculum standards are met.

-; The Food | 7
We Eat &

Our educational philosophy of ‘the whole

person paradigm’ is founded in the need

to nurture the mind, heart, body and spirit

of each student for a complete, rounded

and balanced education, preparing

students for a successful life in this world
and the here after.




Morning Session

We all meet on the mat for class morning
session or morning meeting where we take
attendance, discuss the calendar and the
upcoming day’s timetable. Teachers may also
use this time to teach a certain concept from
one of the core learning areas. We then discuss
the curriculum learning intentions for the day.
These learning intentions will be a focus in the
play-based learning time (investigations) and in
our explicit teaching lessons later in the day.
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of every student'

Tuning In &
Investigations

After we discuss the learning intentions, we
talk to our focus children and finish our
tuning in session with a short discussion of
our daily photographer and reporter tasks.

Investigation time runs for at least 40
minutes. This is our play-based learning
time. We have a variety of play based
learning activities set up in 10 different
learning spaces.

1.Construction area

2.Reading corner

3.Tinkering area

4.Painting/Drawing area

5.Dramatic play area

6. Writing area

7.Science and Nature area

8.Sensory area

9.Art and Collage area
10.Numeracy area




Reflection &
Reset

At the end of investigation time,
students are called back to the
mat although we do not tidy up
yet. The class gathers to discuss
the learning that has happened.
The children are encouraged to
think deeply, make connections,
build on their strengths and skills
and to articulate their learning.

After reflection time, the children
are given a few minutes to go
back to the investigation areas
and reset them ready for
investigations the next day.

Investigations
Continued

Each of the areas listed above have been
carefully designed to invite children to learn
with different provocations added around the
classroom on a regular basis. Children are
individually dismissed from the mat with
purpose and intention. Usually the focus
children, reporter and photographer will be
the first to leave the mat.




Role of Teachers
During Investigations

The primary role of the teacher during investigations is that of an observer. The
Walker learning approach (WLA) gives the teachers the opportunity to really get
to know each child and their individual interests and developmental needs.
Teachers will observe who students are working with, what they are doing,
where they choose to work and for how long. Teachers will use this collective
information to plan for possible future resources and learning invitations which
will suit the individual needs of different students in the class

Focus Children

Our students love being the focus
child. It makes them feel special and
it helps to build a classroom
community too.

They also get to wear a special vest
which makes them stand out. Every
child in the class will have a turn to
be focus child and we usually have
2-3 focus children each day. A roster
chart is displayed in the classroom
so children know when they will
have their turn.

The focus child will usually sit at the
front of the classroom with the
teacher and they will have a
conversation centered around the
focus child with attention to the
child’s learning goals, interests and
personal life.

This information in turn helps to
inform the teacher of possible future
assessment and planning.




Reporter &
Photographer

Just like the focus children, students rotate
through the reporter and photographer
roles. The reporter and photographer are
provided with a special personalised task to
complete during investigation time. They
both also have special vests to wear and
each have very distinctive tasks - the
reporter will usually have a clipboard in
hand and the photographer will snap
pictures using our class iPads.

The specific tasks given to the reporter and
photographer are linked to our learning
intentions and are personalised for each
student depending on their strengths and
needs. The reporter and photographer
report their findings to the class during
reflection time, providing an opportunity for
students to develop their skills speaking in
front of the class.

From term 2, Kindy and Pre-primary students will have a practice at being a
Reporter and Photographer but teacher observations for these roles will only
be sent through Seesaw from Term 3.

By the end of the year, you should receive several observations for your child
via Seesaw:

2 x Focus children observations

1 x Reporter observations

1 x Photographer observations




Observation Report

Example of an Observation Report sent on Seesaw

# sample Student v < ™ Dates > [ Folders v clear @ =

g Sample Student

Muhammad expiored different matenats and

chosa those which he thought would be
appropriate o make an airplane. Wae
discussod the recyclables he chose and
their shapes such as a paper roll (circle),
cereal box (rectangie). Wae talked about the
colours he would use o colour his crsation
Muhammad is an extebont thinkos and
problem sohver,

View Original
May 8, 2024 1:57 PM
i Kindergarten C

(JLike (O comment £ [J1 &
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Statement of Intent (SOI)

A Statement of intent is a planning document outlining what teachers intend to
teach within a span of 3 weeks. It is written with reference to the curriculum
and is informed by a teacher’s knowledge of student developmental needs and
interests.

Each teacher will have their Statement of intent displayed on their classroom
noticeboard outside the classroom and uploaded onto Seesaw for your
reference. Please take time to read through the SOI so you can be informed
about what the students are learning and what the learning goals are.

Example of a Statement of Intent (SOI)
Source: Early Life Foundations
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Assessment

In line with the Walker Learning Approach, each day
during investigations, teachers observe the focus
children, reporters and photographers and note
down their comments on an observation sheet.

This information is used to plan for new

provocations and resources to be added to
different learning spaces as well as plan for future
learning goals for individual children.

Example of a Weekly Observation Chart

Source: Early Life Foundations

Walker
I FIIRo
Daily - Weekly Observations Record: Foundation-Year 2 Date:
CHILD MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY
Rerain i Tl Coinel checking Iri B BhOp using e
FOCEDEE NG Wriling Exirn CRICULNIGE 10 dalamahy
HCEes corst of shopging
Fhunsem Wiarking in vet ag IR EARARLEDON with
receplonsl making Babunn frusking fmani city
APk
Blaiy Buldineg wilhi blocks o6
BFCRREC
Kathy Reading books under
tree about hores
Hioah Condcting mn I fhas vt e wesghing
sEpariman in sCience- the animaly
rinture
A In vl Clinés wnEing o
report on [he animais
Alar Constfuching & marbds Diasigring & frequency
rumn with 4 Bends and tabde e monice the
different angles mumbser of successhul
mnetle runs
Goongs With Enthy desigring
g marreets
Das In constrection with
Hussein desgring city
AEREA In sensory estimating

viokume of deifenan fasks
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Observations and
individualised learning
goals are also noted for
Literacy and Numeracy
as well as any specific
interests/topics a student
may show curiosity in.

Example of an Individual
Observation Sheet (10S)
Source: Early Life
Foundations

Assessment
Continued

Each student also has an individual
observation sheet which notes down their
progress in each of the following
developmental domains throughout the

year:
-Social
‘Emotional
-Cognitive
‘Language
-Physical
[ Individual Observation Planning Record (IOPR): Foundation - Year 2 ]
Childs Name: Date of Birth: |
] DEVELOPMENT |
| Emotional 2513 Julie is having trouble expressing her frustrations verbally with her peers
(Identity) 6/4 Julie is currently unsettled and easily upsel. Her pareni is away 05
Social 2513 Julie is initiating contact and discussion with a range of peers
| (Community) 4/4 Julie tends lo dominate the social interactions
Cognitive 2713 Julie often refiects lateral thinking and good protlem solving
(Learning)
| Language 4/4 Julie uses appropriate grammar in tenses when describing events
(Communication) |
| Physical 2513 Julie's general upper body coordination seems appropriate, with good strength in ,
[Well being) arms in swinging (monkey bars)
| Developmental Focus for term 1 For Julie to extend her positive initiation with peers but to also leamn
Intantions haw 1o express her feelings, frustrations with her peers.
KEY LEARNING AREAS
Literacy 25/3 Julie is recognising key words, key aspects of punctuation including full stops, question
Observation marks.
44 Jube enjoys reading and choosing her own books. She is beginning to use more
expression in her words when reading.
Literacy Geal | For Julie to use expression in her words and continue to sound out when reading.
| Numeracy 25/3 Julie is demonstrating appropriate basic number skills and understandings. Seems to
Observation particulardy enjoy numeracy classes.
Numeracy For Julie to be extendad in her number understanding and commenca mare complex
Goal addition.
Science
Observation |
| Science Goal
History
Observation
History Goal |




The Hundred Languages of Children
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The child

is made of one hundred.
The child has

a hundred languages

a hundred hands

a hundred thoughts

a hundred ways of thinking
of playing, of speaking.

A hundred alwaysa hundred
ways of listening

of marvelling of loving

a hundred joys

for singing and understanding
a hundred worlds

to discover

a hundred worlds

to invent

a hundred worlds

to dream.

The child has

a hundred languages

(and a hundred hundred hundred more)
but they steal ninety-nine.

The school and the culture
separate the head from the body.
They tell the child:

to think without hands

to do without head

to listen and not to speak

to understand without joy
to love and to marvel

only at Easter and Christmas.
They tell the child:

to discover the world already there
and of the hundred

they steal ninety-nine.

They tell the child:

that work and play

reality and fantasy

science and imagination

sky and earth

reason and dream

are things

that do not belong together.

And thus, they tell the child
that the hundred is not there.
The child says:

No way. The hundred is there.

Loris Malaguzzi (translated by Lella Gandini)

Source:
My
Teaching
Cupboard

The Early childhood teachers at Al-Ameen
College are invested in creating the best
learning environment for your child but this is
only possible with your support and
cooperation. We rely on our partnership with
parents to ensure we give each child the best

13 start to their schooling.
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